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FOREWORD

. New.programs are developed in the Chicago public schools primarily by
local school personnel,.jncluding principals and teachers, with the
cooperation of parents and other interested community members. One of
the major responsibilities of the Department of Government Funded Pro-
grams is to assist the schools in developing proposals for Supplemenl )
tary education prograps. As a result of this assistance du(L?g the last
several| years, several hundred proposals have been developed.> This

book is a distillation of lessons learned from these experiences, and,
as such, it reflécts our ideas of the most effective and productive .
methods of developing proposals.

Although the department's primary concern is with programs receiving
suppjementary funding¥4;iﬁ a government agency Sr private foundation,
| believe that identifying a school's needs and designing programs to

meet these needs are essential ingredients in improving education. |t
is my hope that the discussions conducted in the process of designing

a program will be of value to all schools, whether or not a proposal

. for government funding is written.

; . -
Similarly, although this book was written with the Chicagd public
schocls staff in mind,~ | believe 'that &ducators in other school dLs-
tricts will find value in §t. y

N

-7 " James G. Moffat

Assistant Superintendent”
L Department of Government
Funded Programs

r -

- N
by
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This book is addressed to the principals, teachers, parents, and
community members of the Chicago public-schools who are interested in .
developing special educational programs that might qﬂalify for sup- =
. port from federal, state, or local government agencies, or from private
foundations. Since the process of developlng a program and writing
a proposal for funding by, one of these sources differs in several
important respects from the process of developing a regular program, it
was felt ThaT a handbodk detadling the steps ih this process would be ;
he!pful , . .

Throughouf The book, the Departmeht of, Government Funded Programs’ ser-
vices to proposal developers are descrtbed One of the department's
rimary functions is to advise and assist schoots preparing proposals
or submission to funding agencies. The department itself does not
initiate or develop proposed programs and does not operate programs;
rather, ‘ituhelps schools, underTakung the #ask of developing programs
. *  for potential funding. - -

\

. Alfhéugh the primary audience is the Chicago public schools, the pro-
cess of designing special programs and writjng proposals for govern-
ment funding igssimflar in other School districts. Consequently, other
educators may discover matters pf interest to them discussed here., It
is hoped that they will find this book a helpfu! gu1dé to proposal
development and cah use the idgab presented.
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NTRODUCTON-" -

PROPOSAL DE\/ELOPMENT 5

THREE STAGES

-Many schools;, however, have not developed, such programs because they

.ceiving, planning, and implementing programs to provide.for particular =

In the last decade,. educators have become more aware of the need to - -~

improye education in order to meet«the changing conditions of SOC|e+y .
During this Tume, the federal government has become increasingly active *-
in education by providing financial assistance for, a variety of pro- =
grams. In addition, many state.and local governments and private 2

foundations have expahded their supporf -of special educational progranms.
The result has been a rapid expansion of the number of schools con-

o

needs of students, with the assistance of spécial government or foun-* -
dation funds.!’, -

are unfamiliar with the process of developing a special program ang
of writing a proposal for government-funded progtrams in education.
The primary purpose of this book is to explain this process. .
The lmpefus for developing* a program can come from any .of several
sources. Teachers or administrators may have ideas for lmprOV|ng the
educatiohal program. Students may:express a desire for activities
that are not~currently availables Parents and community members may
identify services they wish the gghool to provide. Federak or state
legislation may Indicate areas fj’ potential programs. -

N

I specuql educational program may be developed by one school, a group of schools,
the local educational agency, or ip cooperation with an institute of higher edu-
cation or a noneducational organigation. Regardless of who develops a program,
the process will be essentially the same. )

2For convenience, government-~ fﬁnaed programs }s used throughout-to designate 7
supp lemental educational programs funded by federaly state, por local governmenT %;
agencies, or by prfvafe foundations. -

I3
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Zhafeve the sourcep} the. procesc of Transformlng an Idea or desire inte
n operpting government- “funded’ program has three.major sTages

., Surxeying the school situation to determine present and
b ,

des red accomp | ishm&nts.
L 3

DeS|gn|ng a program to hele achleve the desired
accomp | ishments. ‘“’ir Y

Writing a proposal descrlblng the proposed program to
fundfng agencies. -

+
L]
(Y ]

In the first stage, an assessment committee should be &stablished.

This committee will determine the school's educaT|ona} goals and sTan- R S
dards of achievement, idenfify students' present gchievement and ihe
disparity between desired and present achievehent, determine’ the causes

of the disparity, and decide what the needs are and which are most
critical. This process of surveyfng The educational situation is known

. as a needs assessment. '

~ 7
(Y

In the seconqxsfagé, a plann}ng committee (or some other group”or indi-
vidual) desigfs a program to meet the most important needs. This
includes deciding what type of program is needed, who will participate,

what activities will be included and how they will be organized, and
what personnel, material, and administrative resources will be needed
to carry out the program. While the process of developing a special
educational program for potential funding by a government agency is
similar in many respects to that of developing a regular program, there
are significant differences. Most government support has three.stip-
ulations: programs must be supplemental, targeted, and capable of
producing megsurable results.> The program planners must be aware of
these, and other agency restrictions that might apply,r since they will
affect the development of the program.

These stipulations witl also affect the third stage in the process,
writing a proposal. The proposal must describe the proposed program
to the funding agency in-terms fhat will satisfy the need_for clearly
measurable results. Although each funding agency has i+s own guide-
lines for writing a proposal, experience indicates %hat a proposal
containing the following parts can be readily adapted to almost any
set of guidelines:

The statement of needs describes the most important
needs, as identified by the needs assessment, pro-
viding supportive data and other information to demon-
strate the nature and importance of the needs. The
local negeds are related o the funding ‘agency’s

concer ) .

-«

©

3These stipulations are discussed in defail\{n Chapter= i1,
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The objectives of a program are baged on the needs and
indicate what'.the program inTendi/Zo accomplish. They
are stated in precise ferms of expected changes in
behavior or performance over a given period of time.

* The procedures speci%y the means by which the fesults A\
g ) specified in the objectives will be attained.” The -

«participants, instructional actiVities, staff, organiza-
tion, materials, and equipment are all described.

1

.- . * The evalugtion design indicates how, when, and by wh&?—
MY a program's accomplishmentg will be measured. Each

‘ ¢ . objective is individually evaluated, and a method for

7 ) eol lect®ng, analyzing, and interpreting all results - -

] / . Is specified. . ’

] ,

i - The dissemination design describes,a plan for inform-
f ing various audiences about the nature,, progress, and

results of the program. \ )
“ The budget provides s detailed statem&nt &f how:much
, the program will cost. It usually indicates what
. portion of the cost will be met by the local school
district and what portion is requested of the funding
agency. ¢ ‘ .

Throughout the three<stage process of proposal development, schools

can receive a variety of assistance from the.Department of Government

4 Funded Programs. Initially, the department's Information Center should
be contacted. Staff of this office can answer preliminary questigns.
and put the program planners in touch with the appropriate administra-
tors in the department. These administrators can explain the intea-
tions of various legisldtive acts, indicate which might be most '
appropriate for the school's particular circumstances, and suggest the
iikely levels of funding. Although it is not necessary t&-develop a
proposal for a particular funding source, knowing early what the var-
ious agencies' guitlelides are and how much money s likely to be
available can be helpf%l in designing a program and writing a proposal. .

The department can al/o provide assistance during other phases.of pro-
posal dewelopment. It can provide assistafice’ with conducting a needs
;- assessment, developipg objectives, and planning an evaluation design;
can provide informafion about the coste of program elements, and will '
prepare the formal udget statement for the proposal; and can provide
information about Aisseminafion, and will edit and oversee the repro-
! duction and disTrfED*ion of the final proposal. - \

In the following chapters, each stage of proposal development is dis-
cussed in detail. ‘Whije the responsibility for initfating .and devetop-
ing -- as well as operating -- the program rests with the I'ndividual
school, the department can be helpful with a number of problems.
Wherever possible, this has been specified.

4 .

i
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- T introduction o
.’ | | . .'°' < “ < :

Beforé a pr;aram can be designed, it is necessary to d|scover what the »

) school community wants and reeds. This «can%be quermlned by a compre-
*ensive survey of the educational situation through a needs a#ssessment.

[

[y

A needs assessment can serve several purposes. |+ J¥n identify the
extent of students' current achievement, either individually or by
grade level, subject, or some other des|red grouping., It can deseribe
the nature and degree of profIC|ency of the teachers' skills, and .
reveal areas for- improvement. |t can identify community facTors affect-
ing students' achievement and can provide.a means for determiping par- ¢
ents! ahd communxTy members' ideas of educational needs. Flnally, ki
can provide information for maklng decisions about The.allocafTon of

- resources, the areas o} greatest need, and the kinds ot programs

v T e neqded . e *,’ . N \.

The process of condch:ng a needs assessmenT involves four steps:

P
.

+

Establishing the schoo!'s educaflonal goals and + .
'y stand&rds of achievement .. oo

Assess}ng current achievement

Y § Identifying probléms by deTermiang the disparities . (
beTWeeQ actual a desired aghievement, and pin-\
pointing tThe cau¥%s of these disparities

[dentifying the needs and deciding which are most ' . ) .
s important. ’
These #asks are best performed by a committee fhat includes represen- " )
- taf’@es of all groups ‘in the sghool community that have an interest: in o
:xff roving the educational program. |In addition- to the schqol's
pa|n|sfrafors{ teachars, and paraprofessionals, the membership should




. . e e \ .
" R .‘I:)@ ) o A

y T Jgglude,pareqjs of students and represenfaf:ves of«:nferesfed com- . -
- . munity groups. “In high schools, students could be ‘included. Repre-
,'“ sentatives of-ather groups, for instance, business, &lso may be p

*invrfed'fo sefvé Jon The comm;ifee < v

o
' ' . ) s : .

$
. - -

~thle ?he part paTLon of local commun:fy people jn all phases of - o
proposat develbpment is mandated by both the Board ofq Education and
.posf funding agencies, there are other "sound reasons for this partici-

pation. First, it prq%;des a wide range of attitudes, know l.edge, and” » PR
philosophies that can:§e brought to bear on the task of asseSS|ng \ N
* . needs. Second, |+ .gives the school increased public supporT and .
y assistance., Thlra tt belps pareﬁ%s to*better understand their <chil- ' s
o ' dren's educa?:on and enables them fo contriBute to, and parficipate in, = T
Cee the school pr@@ram . - Ce ) . . '

1Y Esfabhshang Educational Godls y

v SJnce needs are predicated upon desire®, the starting p0|n+ in the pro- ¢

» ' cess” is to determine what the staff, parents, and communlfy want- the R
" ™= school to.provide the students. ’PuT anpther way, it is necessary ta f
- - decide what the-school commufity regards ®s its educational goalsg, v .

Goals are, simply, statements of the knoWIeBge abilities, of vaTues -

students should have attained when They-TpmpleTe their education in

the scghool.! Goals are neither universal nor permanent, but are- an

outgrowth of ‘a,society's values at acertain time and of & ,community's .

wpanticular desires. As such they are subjective. At ‘one Tlme, Jor ' '

' )\\ goal in education was fhe magtery of- Latin; byt today this is no longer
>~ important for most schools. ™ Similarly, educational goals may djffer

' from one place to another, depending upon what knowledge‘ abilities,"
.and values the people of The commun\Ty believe "aré most usefuj. to o P
-their children. '
. . © 4 S ” - .
v ¢ Idenfifying Goals. Consequently, the assessment committee must.deter-. . ((

mine what The.presént educational goals of the school are or should
be. OQ? procedurd for doing this is as follows: o ) l

‘ A

, - ) - s
1. Compile a list of possible goals. " v yz
! PR . -2, Submif-fﬁ?s list to people_and groups involved in - | .
- - " - the school, asking them to indicate the rela¢|ve " -
. |mpor+ance gf each goal. ' g | :
3, Tabulate the results and draw .up a list of goals ) ‘,//, ’ ’
. i .. in priority order. L . e \
N _" ‘ 4

\ 'Goals 'sometimes may be stated in fenns of the school (e.g., "The school will have
2 g.
\ o a curriculum in ethnic heritage studies™). These insfufuf|onal goals should be

' restated ‘in terms of, students, since fhey are In fact means of attaining educa- - -

fuonal goals. s *

" . '
' s -
- v . . . .
=0 v " ' ! . "'\ . P
N "y - . ,
. . 12 \




* . In step one, compllldg a list of possible goals, many sources can be
. used. The goals esfabllshed by the Board of £ducation should be conp-
sulted; so, too, should the goats developed by thé Il linois Office of
° ' ' " 'Education (formerly the Office of the Superintendeht of Public Instruc= . . o Lt

. e tion).2 Other soyrcés of. ideas for educational doals are the U.S. = '
Office of - EducaTlon currlculum guides and.program déscrlpflons, en- - .

.~ . [france requirement® of area colleges; requirements and needs of poten-
tial~’ employers' parents' and community members' concerns; Teachers' K
reports and commenfs,gand the commenTs and requesTS\of sTudenTs

Al »

+

lw step two, The.survey f oplnlon should be dlrecTedwaT all groups ~

h that ake involved or intérested in the school. The,kespondenfs shpuld = -
. be asked to irdicate which goals They regard as most impdrtant, .and L
why, A raflng scale could be used, but space 'should be allowed for oo

respondents-to add other goals to Tae llsT A Separate quéstionhaire (

may ‘he developed lor each- group. ,
e .

-

prlorlfy order, som \considerations &hould be RepT in minda A goal
may be important to a m jority of all the groups, or it may be impor-
' tant to only one or .two groups. A goal may be short-term we year or
G

less) or long-term (segferal years, usually by fhe end of s oling). .o “
A goal may apply tofach student individually, to grqggs of students, )
ﬁ or to the school. These factors may dictate a list of goals divided
into various subgroups, with items ranked in each sublist.. <
‘\“ , ~ N ? i \ et ¢

The committee may decide upon a different procedure for determining .
v  goals, but regardless: of The: approacheused, the result should be The '
same: a prlorlTy ranked list of broad educaTlonal goals, reflecting ‘
the interests and concerns of ajl groups . , .
- Standards, of AchlevemenT . 16 order ‘to deTermlne whether or noT a sTu-_’
. dent has reached a particubar goal, it is necessary to decide what
constitutes achievement of thata gogl.. For example if the goal is for
_the student to "become competent in mathematics, the specific arithmetic
. . skills tHe student must madter need to be’ sTlpulaTed These stipula- *
tians consflfufe the standard of ach;evemenT for this-goal. %

»

o [8 b ' LN
For long-term goals, lnTerlmﬂsTandards of achlésemenf should be stated, - .o
- preferably for each grade level, in order to. provide criteria‘for
measuring students' progress. - In the mathematics example mentioned, - . -
the standard of achievement for grade -3, §or ingtance, might .include
a 100 percent knowledge of the multiplication table; and the standard
of achievement for:'grade 4 might include the ability to *correctly
solve at least 80 percent of the problems in long division.on an

v

esTabllshed test. . - . ..
- B . - B
. i “ . ’ o .
o ‘ o &
. . [} N { \ )
Zaction Goals for the Seventies. Second edition.. Iliinois, Office of Education
(formerly OSP|). Springfield, tllinois, 1973, :

» N 2 .
v
. n B ’
’ . -
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£lther of two methods can be used in developsng standards of achieve-
ment. One is to use local or naTuonaI nofms as, reference points. In.
this case; standards of achievement.would be_sfated in ferms of grade
equivalents, gercenflle ranks, or stanines. The other method, known
as the criterion- referenced method, is to establish criteria of”prog-
ress by deciding what skills, knowledge, attitudes, or abilities . "
should be attained at various grade gevels. ' \

Y
Both meThods have advaﬁfages and disadvantages. The norm-referenced .
method offers readily available standards (national or local norms),
but it does not dlrecT!y indicate what a §#udenf,ﬂ9eds to acquire,
only how his progress sholld compare to that of the horm group. The
criteriontreferenced method, on the other hand, does indicate what a
student needs _to acquire, and compares his progress’to his own past’
.achievement. The dlsadvanfage in this method is that criteria must
be established for each goal and grade level. For instance, ‘I f -the
goal is' that students become praficient in Latin, someone musT decide
what will constitute proficiency (terminal standard, of achievement)
and’ what proportién of this needs fo be acquired at each grade level
(lnfer|m standards of achievement).

1

Stanhdards of achievement that have been well developed and cleerly
] stated can be quite useful in sugsequent stages of proposal develop-
- " ment, particularly as a basis for determining performance ObJeCTIVeS'

13 Assessing Current Achié\/emem

-

Before needs can be determined, it is necessary fo identify the” prob-
. lems that exist. These are indicated by disparities between actual
“and desired achievement as expressed inghe standards of achievement.
~ Therefore, the next step is to discover The extgnt of achievement at
‘theepresent time, in other words, the level at which the students are

currently performing.

2
r . . - -

In conducting this assessment, twp kinds of data can]be collected,
objective ("hard") and subjectiver ("soft"). Objec:)ﬁe data are facts
and figures,, gathered usually by examiniing test sce#fTes,, demographic
studies, professional research, school records, evaluation reports,
_and other sources. Subjective data consist of the comments, sugges-
tions, and opinions expressed by parenTs teachérs, students, adminis-
trators, and community members, and the theories and ideas of scholars.
They are usualty gathered by questionnaires, surveys, intefviews, -
meetings, Or from readings in professional journals. Subjective data
can be tabulated fto identify the most frequent comménts and opinions,
or tabulated by groups, 0('S|mply listed.




14 dentfifying Problems

o Disparities. Once a comprehensivé picturne of the present status of the

" students' (and staff's) performance has been obtained, it can be com-
pared to the standards of achievement. This comparison wili reveal

- dlsparllles or gaps between acfual and des-ired performance. These *

gaps indicate the problem areas, |f an assessmenT showed that half

the students in grade 5 were |.5 years or, more below grade’ level ip

mathematics, this would indicate a problem area, gssuming the s+andard

of. achlevemenT to be grade-level abidity in mathematics.

. o

.

The pneblems should be defined as precisély as possible. A disparity
in matHematics, for instance, needs .tc be analyzed more closely. The .
students may be deficient in multiplication ors in long division, vor in_ &
both. The problem or problems must be clearly“ctated, |nclud|ng *the
- magnllude of the disparity. Exact den+|floé+|on,of problems contri-

"

5

SRR

butes to more effective programming. * . / t
S Causes. l+ is not suff|C|en+ however denflfy the problem area. =

A disparity in performance could result froﬁ any of several .factors,
Further analysis of the objective and subjective data is necessary to
pinpoint the exact cause or ¢auses of the problem. In the mathe- .

. matics example cited, the dlsparufy could be due to learning disabili- %
> ties- he sTudenTs to inappropriate instruction materials or tech-
niques, or to insufficient motivation for learning because of low

,_éelf—es em, Each would requure a different type of_,program to solve

the problem. The problem may be common to several schools, while the = -
cause could be different for each. (Implicit in this is the thought
that the solution to the problem will be different for each scheol.)
'This fact emphasizes the importance of a local needs assessment,
.conducted by and in the schosl| community.

‘\ ~ -

15 'ldenllfyihg Needs

. Precise_identification of the problem areas and specific causes 'leads

d|rec+ly to the statement of needs. A need {s, simply, -that which is
" required in order to solve the problem. Returning té the mathemdtics

examp le of the previous.section, the need could bé for a specialist
in learning disabilities, new and different instruction materials,
staff training in special technigues for Teachlng mathematics, or
intensive, individualized .instruction.to increase self-esteem by :
fosfernng success. (Other possible-needs exist for this example.)

i
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have been’ identified, they should be rank&d according-

Once Theo need
to importancg. In determining the priority of each need, several
factors must/be considered: x . *

1 . J ,
Hew®large is the dlspar|Ty beTween desired and actuat’
achlexemgpf7 ’

How,” Iarge is the potential target group (the ‘anticipated
program participants)?

’

- Wpaf is the priorify'ramk of thg goal to whicé the need

- is reIaTéd? . ) \ . -
N N . - . ‘
Flow important is the need To each of, The various groups
’ h affecfed7 ‘ -

. . \ -
”Whafq|s theé schooi’s potential for meeting the need?

What would various progri?; for meeting the need ‘cost?

How long would it fake-to-Meet the need?
What related problems would be alleviated if #%e necd
is met (or aggravated if it is-not 'met)?
The resulf of this process shquld be a 1ist of the school’s tost impor-
tant peeds, ln a priority ranked order. o

< f

.

>

Efzf) m |
\_' '
The process of assessing the needs of a schoo !’ community |nvolves fhe

deTerm|na¢|on of the following items, each of which leads to the next:
\ \ ' +
Goal
Standard of Achigvement™ v L
Current Achievement ° ‘ S :
Degree of Disparity T
Cause of Disparity . -
! Need . ot e

Once the needs are stated and ranked, the school can de
of program it needs,-and whether or not the support of

e haT‘Type
government

agency is required.

It may be p055|ble';oimeef ‘the needs by reallocat-

Tng.the school’s present personnel,

material,

and fknancial

resources

to fit a new or modified school
spécial program thatewould meet the needs,

Education may already have a
or be prepared to institute one.

program,

AI#ernaT|vely, ther Board of

I f neither solution is ﬁoss;b]e,

the ‘answer may be to develop a program for potential funding by a

1

governmeqf agency or private foundation.

Y
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2] Public Involvernent
.

nce the school community's goals have been established and its most
mportant needs‘détermined, a program can be designed to meet the
needs and atfain the goals. Generally, it is advisable to share the
responsibility for designing a program with representatives of those
groups that are likely to be affected by the projected program or that
have a particular ‘interest in it. The assessment committee, with some.
changes perhaps, “could be used for ‘this purpose.
%-
Even ifaa compittee is not used, fhe program planners should solicit
the ideas of all concerned groups: administrators, teachers and
paraprofessionals;’ parents, community members, students, and others.
Such participation is mandated by most funding agencies, and by the
Board of Education, because experience has shown that programs devel-

oped from the contributions of all intérested groups are usually
bet¥er and gain greater public support.

-

a

~
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2.2 Special Requiernerts

Although the development of a special program for potential government
funding is similar in many respects fo the development of a regular

program, some significant difference%(k>exisf, largely because of the
special restrictions attached to the use of the funds. Each legisla-
tive program has its own particutar 'limitations, reflecting the aim of

thre act. The Emergency School Aid Act, for instance, is intended to °
assis¥with problems incident to school desegregation.® Consequently, >
the regulations specify particular characteristics for school districts, v\

in order tG be eligible for support.
problems, Heve different requirements.

’

Other acts,sdirected at other
»

° .
«

o
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There are! however, three«major requirements that are common to vir-
tually all government-funded prograﬁ%\in education.: The first require-
ment is that funds can be used only to supplement a school districtds
leyal obligation to students. Théy cannot be used to replace ("sup-
plant'") local funds. This means, for example, that if a school dis--
Tricﬁgprovides a teacher for each group of 35 students, and.35 students
are placed in a special program, the schdol district must provide one,
teacher for *his group. Additional staff (a second teacher, a*teacher
aide), or special mater'ials and equipment could then be provided with

supplementary government funds.

" The second requiremen+ybﬁ government-funded programs is that they ber
targeted in some manner. : They may be restricted to a selected group
of. students, or directgd to a specific purpose or area of study, or,
sometimes, be |imited To a certahn period of time.> Under the Elemen-
tary and Secondary Education Act, for instahce, Title | aid is re- .

>~ " stricted.to schoah?in low income areas, while Title' VIl is intended to

s help children whose first-langudge is not'English, Title Il will

< ‘provide assiwdance for any'students, but-only for programs that are

innovative or exemplary In some respect, and normally only for a

- maximum of three years. ’

!‘ -

L The third reéuiremenf of government-funded programs is based on the
fact that public funds are being provided to help educators achieve

— specific ends. Conédequently, schools arfe required to provide funding

- agencies with repBrts detailing the effectdveness pf the program. To

"+ make this possible, it is necessary that the program$ be designed with

" goals that are specific, quantifiable, and measurable in their attain-

ment. d . -

% This reguirement means that the program planners:must know at the out-'
T st pf the planning‘phase what they expect the program to achieve.
PreTiminary objectives which will meet the needs of the program need
to be stated. During the w%{fing of the® proposal, these preliminary
objectives can be refinegd info, the specific pérformance and management

T
i

" £ objectives of' the program.- |(See Chapter 1)
) ‘\
v ' .
2/3Typ"es of Programs |
4

-

Theg actual supplementary program developd By a school will depend
upon the school's priority needs. Usuallyy though not always, the
programtmikyxfahg JNTQ one or ore of the following oéitedories:
‘}\4 : Vo, e ‘ .

- *
Basic currlculum modification or expansion,

Cempensatory, designed to counteract the educational
disadvantages resulting from socioeconomic or other
conditions. - .

f .

o

n—~

S
-

\
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lunches; intended to promote proper conditions for
learning. P*"‘"M'M’W;\"’"W"J A, __ng
staff Developmenf; designed to improve teachers' and '
. baraprofessionals? skill;ﬂygff?o teach them new) tech-
— niques. In such progrgus;” a defined group of students

24 particparts -~ -

Remedial, designed to correct specific learning
def|C|enC|es of students; usually |nvolves intensive,
|ndgv1dual|zed instruction. ’

Enrichmeﬁf, designed to enlarge students' intellectual,
. cultural, or social experiéences. An ethnic heritage . ‘
. study program might be an example. * .

Alternative, -in which the regular program is resfruc- )
tured. Bilingual education programs, dropout preven-

fion programs, and programs for the hand|capped could <~
be instances." - '

- , oz
Special Needs\, dealing with selected topics or problems, § /
such as drug abuse education. . , z
- ' \ ) =
< Supportive Servites, which |nclqﬁ€)a variety of non- ,

instructional agtivities such as health care or free

B

[

Most programs are Yikely to be combinations of these types. Support- -
|1§ services andjgjéfﬁ'fr'*“ﬁbpmenf are included as components of most -
p¥ograms. A compensatory program may be remedial, or enriching, or
both. The precise combination must be.deTerm|ned by the planners to
meet their needs.

4

shoutd djrectly b $+
irectly eneg -
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The next task issgto identify the target group and select the program
participants, . needs assessment will probably-have revealed the
potential target group, that is, the students most in need of assis-
tance. |In selecting the students who.will participate, funding agency
regulations and the prOJeCTed size of the program should be’ kept in
mind. . .

The most fre-
quently usgd include pupils' test scores, school records (e.g., atten-

Many criteria are available for selecting participants.

dance), récommendations by teachers or administrators, and socio-
economic or cultural fé&fors. In some cases, random selectiom of
pupils from the target group is used. .In other cases, enrollment is
open to all target groupistudents on a woluntary basis, up to the
capacity of the program. ' ’
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20 Activikes -

The program planpers neeg‘hof select the specific participants, but .
they should decide upen the number of students to be served, their
ages., grade levels, or other characferlsfucs, and the criteria to be
used in selecting the actud! participants.
[ : ) .- ’

}

The particular instructidnal or supportive activities to be' included
will depend upon the program planners' judgments.of how best to'meet
the target needs. The actjvities seIecTed should be complete, pdrpose-
ful, coherent, precise, and tested (excepT for nnovative programs).
Since the program must be targeted and must yield measurable results,
the activities need to be carefully planned to achyeve the program's
objectives. The planners must¥ also determine how fhe special program
wIIl,be‘coondianed with the regular school progr ‘

26sifing -

L

+

The planners have to determine the number and kinds of staff needed
for the program. FEach different position should be identified (e.g.,
reading teacher), the duties and“minimum qualifications described,
and the number of such positions stated.

Consideration should altso be given fto how the staff is to be organuzed .
whether in self-contained classrooms, according to subject specializa-
tipn,~or as a teaching team. Other aspects of staffing to be considered

are the use af specialists, paraprofessionals, and volunteers, and the

use of the regular school staff, either as a source of teachers for

the program (in which case, their regular positions will need to be -

filled) or as resource persons for the program {in which case, sub-

stitutes may have to be providéd).

N ¢ *

Time. A comprehensive time schedule must be developed, Taking into
account Jthe folkowing questions: * How many hours a day (or week) will
a3 pupil spend in each program activity? What is the projected daily

(or weekly) activity schedule? How many weeks or months willl the

program operate? Will a student participate in the program for its

duration, or will his participation be determined by his need? When
L




A

.and for how long will staff preservice training be provided? How
frequently wi'll inservice sessions be conducted? At what time of day?
(If inservice is scheduled outside regular teaching hours, compensa-
tlon myst be provided in the budget.) Whent will testing and evaluaTion//ég
take place? ., ; . ; . s

L , . B . // 5
Grouping. Provisions must be made for grouping the target students / -
for instruction. Essentially, there are three methods for doing this. 2
¥ instruction is fo be individuatized, each pupil will be working at
his own pace and level. Small groups’ based on common needs or tommon
|nTeresTs can be used, or the entire class may constitute the instruc-
tionagroup. Quite probably, all three methods will be used in most
programs, at,different times and for definite purposes. But the pro-
aram planners should determine which grouping methods will be used.

.They should also decide what Pf-+°f'% will be used for-assigning stu-
dents to |nSTrUPT|on groups. ‘

-

These criteria can be based on the résults of diagnostic tests given
at the beginning of the program. Each student can be tested to deter-
mine his strengths and weaknesses. This information can then be used
to determine his individual needs and to identify those students who
share common problems. [t.also provides a basis for heterogeneous
grouping, in which students with a weakness in a given area can be
grouped with students haV|ng a counterbalancing strength.

Staff Development. Since the program is supplementary, it will prob-
ably involve new teaching methods or techniques, or new instruction
materials and equipment. Consequefrtly, staff development activities
should be planned, for both the professional and the paraprofessional
staff. This should be a continuing process, in which the program staff
receive instruction in the new or special aspects of the program, and
in which .they can share their experiences and ideas during the course
of the program.

‘

28 Phydca Needs -

Space. During the planning per&space sufficient to accommodate '

-

the projected acT?V|T|es must b ated This space either needs teo
be properly. equ|pped or be capable ‘of being equipped wnTh a minimum
of remodel ing.

Most funding agencies are réluctant to invest money for education in
physical plants. Few permit construction of facilifies;'renfing space
outbide the school is.permitted, providing it is justified. Wherever
possible, schools are encouraged either to tind, space in fthe school .-
building or to obtain a mobile classyoom. Remodeling is an acceptable
expense, within limits (usually 10 percent of tHe budget), providing

it is justifiable. Most often, space is tontributed by the school
district.




Equipment. The necessary ansfrucflon and office €quipment should be
determined. In planning an equ;pmenT schedule for the program, the
concerns of funding agencies and the continuation of the program should.
be kept in mind. Most funding agencies require that all major items

of equipment be justified in the proposal and, during the program's
operation,,the equipment be used only for the program's activities.

When government support for a project F%rminafes, the eguipment often
remains with the schodl district; In some cases, this equipment can
constitute the basis for continuing the program afTer government sup--
pOrT ferminated, with reduced funding provided by the.school «dis-
dric , . -

%
=
1-’;_'_3

Materials. Instruction materials may be either commercially prepared
or developed by the program staff. Which materials to use will depend
upon the specific activities of the program. Commercial materials,
. Though frequently expensive, may be highly motivational because of
.their colorful, attractive formats. Teacher-made materials have the
advantage of being designed expressly for the program participants; -
the disadvantage is in the amoint of time that may be needed Tg’qujlop
and test the material. |+ is also more difficult to correlate the~use
of teacher-made materials with standardized test instruments than it is
with commercial materials, which frequertly include evaluation infstru-
ments. \ -

-

’

[T program planners decide to use commercial materials, they must take
care to select ‘materials that fit the activities planned rather than
fitting the activities to the mater,ials. I|f a commerciatly des¥gned
‘instruction packet is used as fhe foundation of the program activities,
the planners must be certain that the packet will truly meet the
local ly identified needs.

- 29 Administration - . —

Someone wtl | Have-to be responsible for running the program. The
princtpal has overall responsibility for all programs in his school.
However, a full-tite staff member (perhaps an a%Sistant principal) may
be needed for a large program, to provide operational teadership. For
-smallet programs, a head teacher would probably be satjsfactory, if
sufficient time is allowed Tor administrative duties and preparation

of reports. A government-funded program will entail a certain amaunt
of paperwork: quarterly reports, evaluations, annual ‘reports, requests
for continuatich, Wo mention the most obvious. Program planners would
be W|se to allow sufficient time fdr a staff member to do this work.

The Department of Government Funded Programs will provide managemenT
support for the program and will assist schools with administrative
‘matters, parT|cuIar|y in deating with-the funding agency, +he Board of
Education, and other central office deparTmenTs

\ . ‘

Py .
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anducfung a needs assessment to determine goals, problems, and needs,
and desigfiing a program to meet the needs should be done before turn-
. ing tfo the task of wrlfxng a proposal for a program to be submitted to
government agencies for potential funding. Each Sfunding agency has its
;’j’”“ .OoWn requirements for the content and format of a proposal. If a deci-
'sion has already been made on which funding agency to apply to, the
proposal should be writfen according to that.agene§'s requuremenfs I f
" no decisian has been made, the proposal can be written on the basis
of Thus chapter and can IaTer'be easily modified to fit most agencies'
requuremenfs

2

§

i i
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ﬁ3‘| Abstract N

The firéT part of the proposal should be an abstract, summarizing the
program's goals and activities. The number and characteristicg of
-The target group ang the priority problems and needs should also be
—inecluded. The abstract is not an introduction <to the proposal and
should not be used to provide either a background or perspective of -
the program. It is a summary (maximum of one page) of information
*contained. in the proposal;\af such, it should be written last.
L4 7 .
Although .not all funding agencies\}?quire an abstract, it should be
included in all.proposals, since is of great, assusfance 1o the
-readers, particularly to members of the Board of Education and readers
-, at fupding agencies.
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32 S’rmemem‘ of Needs B

The purpose of this secfibn is to present the jusfification %or the
proposed program. This is done by summarizing ‘the process and
results of the needs assessment that was conducted as the first stage

" "in developing a proposal - This summary should include The following

information: : ~ .-

-

Statement of identified problem and cause

("Lilliputian students have low self-eSteem induced

by cultural alienation...") = ° ) B )\
- Methods used to identify problem T Co - . A

("...fTest scores of Ljdtiputian students were analyzed. ' .

.attendance and enrollment records for the last foéur

years were studied.,.teachers and parents were sufveyed
.Lilliputian sTudenTs were interviewed by the
! psychologisf and a member of the assessment com

Data - both ebjective and’ subjective - demons réTiﬁgﬁThe
nature and extent of the problem

("Lilliputian students are an average |.5 ears below
grade level in all subjecfs .absentee rafe 13'62 per- Y
cent higher than the overall school rate/. dropouT rate
is 47 percent...Teachers indicated that /most Lullupufnan"
students showed |ittle interest in sch ol and had low
self-esteem...Parents regarded comple school as the
most Tmportant concern for their chil : ] percent .
ranked it #1 of I5 items in the survéy. Their second
iconcefn was -their children's lack of knowledge of>their

. cultural heritage...Students &nd fgrmer students demon-
strated severw alienation from school, finding it irrele-*
vant and frustra+tng Interviews/by The psychologist
revealed low self-esteem and culfural alienation as the

. ‘underlying problems...Scholars ih both education and .
sociology have demonstrated thaff familiarity with and
pride in one's cultural heritade, are essential for high
self-esteem. A&c¢cording To...

Statement of need

("L:Ilupufuan students need a cuITural her itage program
to increase thegir self- -esteem. ")




S indicate how the objectives are to be achieved and the evaluation

s ’ ’

Te
L ]
S

+

Reason forYiving priority to this need

iy

i
o

("The successful completion of high school is the first-
ranked goal of ‘the Lemuel School communlfy’")' ) R

et

The order and %mphaSIs given to’ Thesb lTemS in a proposdl w31| be
determined jn parT by- the requirements of the funding agéncy, if one
has been selecfed +In this.case, the writers would be wise to also .
determinethe funding agency's priority concerns in eddcation and to
point out any qorre]ahﬁpns between these and the school's needs.

I

)
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33 Objectives - |

, e | o

« Perhapg~no element Jf a proposal presents more proble&s and pitfalls £
for writers than the objectives. Nearly all government agencies, N
concerned with measurability, account®bility, and cost effectiveness ¥
in the use’of publtc funds for education, prefer programs that havé %

. specific objectives. . 5,

v - 4 . 2

A propotai's pbjeéfivés afe the statement of exactly Qhﬁf the praject-
ed program is expected to accomplish, as the p¥ocedures section will

section w:ll detail how-the accompiishments are to be measured. In  w.
effecf jhe objectives constitute a commitment to the funding agency
\\\~ that, in return for fihancial assistance, certain changes will take

4 . - -
place. P

N et Tt A &
<5 T SR
1 4

*  JTypes. There are four,: interrelated, types of objectives: ‘i’ &
R Performance (sometimes known aé‘behavfbraf) - statement
- of anticipated change 'in learner's performance as a ,

T ‘ result of participgtiod in an activity.
a4 . . . -
. Management - sfafaj\ht_of aﬁ%ucupafed changes in schogl

- © operatign as a resulf of an acTJVlTy . . s
3 . " Product - statement of The énflctpafed “final 0uchme of
r . - .an acT:vu*y

-
- -

A

4 s .‘__, - ’
Process ~ statem of intermediate accomp!ishments-
: "'necessarg,Io thefgchievement of..the anticipated final
outcome. ; e o= -

- e,

— - ’ - -

All objectives aré either per}ormance or mapagement, and product or = &
process, The relaTtonshlps of these four types areflllusfrafed by, e
.the followrng four examples S -

e,
s

-
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Performance/Pr.oduct: leen 7 months' parTIC|pa+|on
in an after-school- reading clin-
- ’ ’ ic consisting of 40-minute class
i '. " sessions meefing three times :
o each week, 80 percent of the
\ pupils will show a one &onth -
. -~ gain in reading achievgment for
- " every month of participation,
m as measured by-a standardized
g . reading achievement test.
Performance/Process: Given the establishment of an
> after-sgool reading clinic,
p pupils enrol le® before Novem-
\ . ber | will be in attendance 90
, ] percent of the class periods at
. ) . least 7 months, as indicated by
the teacher's class attendance
y . records. - .

)\ ™~

i

’ il - * . . ‘ -
Management/Product: . ,Given six months' experience

s ' .using automatic bookkeeping
machines, 99.9,percent of the
invoices recé‘bed by the account-
4ng dlv13|on will be.processed

“ . ’ w1+h|n 30 days of being received-

Fioy
¥

iR e

© 'Management/Process: By the sixth™heek of, the pro-

) * gram's dperation, six aufgmafic
bookkeep ing machines capable dﬁ’
processing invoices will be
o ~ installed in the accounting -

- i . division, as,vehified by equip-
2, ) ment delivery tickets.

, ~

-

o
iy

. N .
Every process objective must .be clearly related to a product objective.

§§ Althbugh it is not necessary in all proposals to include process

%i‘ objectives, their inclusion indicates to #he reader that the program
_& Planners clearly understand the intermediate progress necessary to

% * meet the proddct objective. .

= a o, . B *

% Elements. Most objectives -are of the performance type. Mhile there

%‘ is some variation in funding agency requirements, néarly all perfor-

#1

,
W

manCe ob jectives must contain give essential elements:

A statement of the anticipated change in behavior, stated
in,measurable terms ("...a grade—equuvalenf gain of 10
months in read|ng cOmprehenslon M smore positive

"‘5‘,’:‘;&%«' Ll ¢

%é aTTufudes toward school as demonsfrafed by a gain of

E 40 or more po;m‘s oh' ") i S "
% - s

% ) ¢ . ) : .

‘ . ‘) |; . » . . v

I~

-




An indication of the activity requited to induce the
change ("...9 months' participation in the reading )
comprehension activity..."), —
. fdentification of the farget group and the proportion y
of this group that will,achieve the objective (".,.80
* percent oﬂ the grade 4 pupilsy¥..").
/s ' . 3
‘Specxflcaflon of the means for measuring the changes
. |n behavior or performance ('""...on the Hal-Alberts -
" Tést of Readnn97Comprehens|on pésTTéET...") . 2

Indication of the basis for comparlson or standard

of measurement ("...as compared to results on-the . -
pretest..."). . - : )
The inclusion of these five eleménts will resiit in a performange ) :
objective similar %o the following: : ‘f
LN - \ . )
Given 9 months' parTicipaTion in the reading compre- ’ _
\ hension activity,, 80 percent of the grade 4 pupils will ( )
show a grade-equivalent gain of |0 months in reading
comprehension on the Hal-Alberts Test of Reading
B Comprehension posttest, administered in May, as_com=
pared to pretest results on the same instrument,
administered in September. -

Comsidérations. Perhaps the most difficult part of writing objectives
is to decide on exactly how much change is both desirable and possible. = o
For example, if a grade 4 student has previously gained one month in e

- readirg for each two months in_school, f’aexpecf him &o attain grads, .
leve| in one year would require him To quadruple his rate of achieve- 7

ment. A more reason&ble, but still highly desjrable, change would be
. to doublé his rafe of achievement,-gainifg one month for each month
nn the acgtivity. b . .

« Program planners haV|ng difficulty deC|d|ng upon the optimum degree of

change should discuss it with staff of the Department of Research wand
Evaluation. " .

.
e - -
s "

Proposal writers should take care that the obJeCTlves are not tést=~ =
based.” The desjred.change should be in'the students! behavior,” as =

demonstrated through a fest, rather than in the students' ability to. "
take the particuler test. They should also avoid writing unnecessary ~ I ¢

Qr irrelevant objecflves‘ An objective thwt does not:involve a changg/ kY
in behavior should bg om:TTed, or, quite possibly, be inctuded in #he -

rocedureslsecfnon (eyg/,7"...a reading lab #wll ue se# up in a class- v
. pom. [ .™). o t . e
' ‘s . 3

~ Objectives should be writteh only for substaﬂflal changes in behavior.
Instead of wraTang fmany small objectives, They should be combined .
< 4 InTo a enngle comprehen3|ve OpJeCTIVG. AT TQe same Tlme, an objective
N .~ s - x.
- N &5 . . s o
: - &




should be limited to change in only one area of pehavior, for only

- ,one subject. kt would be a 'mistake, for instanc€, to have an objec-
tive that included both reading and math, or. boTh readlng and attitudes
_toward school. . . . .

. - .
A

_ “ 34 Pocedures or Activities
/e _
. . : . N -
. This section of the proposal is drawn from the:program design previ-
ously planned (Chapter- I{). |t describes what will be done in order
to achieve the objectives. The main concern in writing this section
is that the-exact procedures that will achieve a specific objegtive
: be djrectiy related to it. (More and more, the preferred format in
* proposals is a fhree-column arrangement, in'which the obJecflve, its

. procedures, and its evaluation, are placed in a one-to-one relation-
° . ship.) .

Iy

g

The procedures for each objective should include descriptions of the

following: who will parTICIpaTe and how they are, to be selected;

-, organization of the activity; schedule for the acT|v1+y, instruction

‘activities to be provided; staffing-for, the activity (sometimes includ-

ing the proporTlon of staff members' time devoted to the activity);

and required maTerla!s, equipment, supplies, and space.

Structure. FrequenTIy, proposal developers are encouraged to sTruEJn,

ture their proposal on a "component" basis. This means that €ach

. . ochcf've, with its attendant procedures and evaluation, fis indepen-

‘ dent ot the rest of the pregram, and could be removed without signi-

ficantty affecting the other components In other words, each objec-

. tive-procedures-evaluation unit would consTITyTe a‘viable and complete
educational experience by itself. -~

K4
A

T Net al],programs, however, can be so structured. Often an activity

-, will help to achieve several objectives simultaneously (e.g., an
o activity to raise readtng rates may also increase pupils' self~esteem
“. as a consequence of experiencing success in learning). The decision

« on’which structure to use is the proposal developers!, so long as it
. is consistent™with their funding agency's requirements. The component
* . structure encourages ‘precision and clarity in developing a program;
the integral prograT)shouId achievae the same qualities.
> Considérations. In writing the procedures secflon, the followlng
) ra queStions should be considered: . "

Are the procedures\consisfenf with thé objectives?

’

M .~ Db the procedures adequately cover all aspects of
K the objectives? 5,

A PR
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. o -

Yo ’ Wlll the school be able To compleTe these procedures7 i
Will the resulTs of the procedures be mea!ﬁrable?
‘Will the procedures result in changes in students'
. . performance? . . .

) Are. the various components of the procedures organ-
\ N ized in a coherenT manner? - . -

' \ ~ = J“
*. Do the procedures indicate-specific activities to be
. undertaken? . .o

-,

Are the protedures compaflb!e under regular school.
procedures?

- Y . Is a$ime line of imglementation stated for all &
procedures7

. ~
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WiThouT.a clear, compreﬁensivg plan for evaluating-the proposal, there
is no way to-determine how successful’ a program is in achieving its
objectives. Evaluation is the means by which a funding agency, - as
© well as The program staff, parents, the community, and the school
. district = can-know how well a progFam is operating.

L TR

)i‘& Heh

Evaluation has twomain purposes: to determine the extent of parti-. -
-cipants' achievement of the objectives as indicated by changes in-
behavior or.performance; and ‘to provtde a detailed picture of the
program's effectiveness, revealing both the successful elements and

. the 'weak poirts in the program dgsfﬁ% The first purpose is concerned
with studert performance, the second, with -program management. While
these purposes may overiap at certain points in the evaluation design
and process, the distinction should be kept in mind.

PR TR

Kinds and;Iypes Before considering the evaluation desigp itself, it
. may be helpful to clarify some .terms frequenfly used in d|scuss|ng
evaluation. ‘There are two kinds of evaluation, formative and summa-
tive, which are distinguished by their scope, T!;;%g, and use, “rather
than by their methods (&lthough the latter may differ considerably).

Formative evaluation, sometimes*termed intervention evaluation, is ’ e
concerned with measuring students' mastery of a given learfiing?unit, .

to make certain that the requisite progress has been made before pro-

ceedlng to the next unit. The teacher evaluates each studemt's "
achlevemenfs notes the items not yet mastered, and reteaches these

items. On,a programmatic basis, formative evaluaTPon;deTermines'ho%

- y »
2
¥
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the program is operafung, identifying deficiencies early and enabling
"fhe program staff to correct them. Formative evaluation is a continu-+
ing process. ’

Summative evaluation is concerned with deTermining'The results of the
program-at the end of a stated time (yearly or at the termination of
the program). lT is comprehensive rather Than~selec+lve The results
may bé used for modifying the program design in subsequent years (or
in other schools), but will have no impact upon the progress of the
s+uden+s in The program' at -the T:me

- » .

The evalua+|on design is also charaéterized by the basis of comparison
used to measure students' progress. In an earlier chapter, standards
of achievement were.described as horm-referenced or criterion-refer-
enced. These same terms apply fo evadwation. L

. ) R ‘ ’
Norm-referenced evaluation compares a student's progresé\fo that of
a national or local population or sample. Criterion-referenced

7 — evatuation-measures a-student’s attainment-of an established objective; -

for instance, mastery of 80 percent of the words on a vocabulary list.
. v

Lither type of evaluation can be used in a supplementary program,
though it shoyld be noted that the norm group may be an inappropriate
‘standard of comparison for some Targef groups, since the latter .are
by definition not representative.: The type of evaluation ta be used
for a given objective will depend upon ‘the terms in which the pro-
gram's standards of 'achievement and objeciﬁves have boem stated. |If
these are in terms of grade, equivalents, percentilés,. or stanines,
norm-referenced instruments will have 4o be used. |f they-are in
terms of mastery, criterion-referenced ihstruments are necessary.-{h
The basis of reference will determine to some extent the tests qﬂg
evaluatiorf thstruments that can be used. In a norm-referenced pr

~am, standardized |ns+rumen+s'tan readily be used, providing ‘they
are suitable for. the program's particular target group" of- students.
Commercial criterion-referenced |ns+rumen+s are becomlng available, _y
but ip a critérion-based program, grea® use likely will have To be -
made of locally developed pnsfrumenis

- -

Parts. The evaluation desngn shou id esTabI:sh the following items for
" each objective:

“Source of base-line data (pretest results, last year's
,/Tesf scores, school records, etc.)

®* Method of evaluaTnoh (observation, testing, dinterview,

etc.)’ : ‘
Instrument to be used (if locally developed, who will
be respopsible for developing it).

[
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- 36 Dissemination

- . - '

FAéquency and time of evaluating (pre- and posttest,
. quarterly, monthly, etc.) wiTh appropriafe dates

Person responsible for admtnlsIerIng-The test qQr
otherwise conduchng the evaluafnon

Procedures and responsibility for collecting and
analyzing data.

-

e broposal writers should make

In" preparing the eva'luation design,
time dre provided for an effec-

sure that sufficient staff, funds,.a
tive evaluation. It must not be allgwed to occur as an afterthought,
since evaluation is'the only objective, detailed method of measuring
the achievement of a pfogram. The results of the evaluation should
be included in a final report. - . ‘

.

k4

14

In recent years, more and more educaters havé)come to recognize dis-
semination as an essential adjunetof educational programs. Dissemi-
nation is an organized, planned effort 0 stimulate -the exchange of
- nnformaflon and ideas_among all. concerned groups It serves four
‘imporfant purposes:

It informs yarious groups about the program, its incep-
Tion,'deve!opmenT operation, and impact.

It.helps gain support from the regular school sTaff from
parents, and from community groups.. )

- -

It stimulates ideas, criticisms (constructive), and sug-
- gestions from all concerned groups.
. It provides valuable information to other school com-
munities faced with similar problems and needs.

‘

‘Planning: The extent of a progra% s dissemination will be dictated
by the nature of the program and the funding agency's requirements,
but every proposal should ificlude some plans for disseminating.
These plans, would +indicate the subjects for dissemination, the various
audiences to be dimed at, and the methods to be used for reaching each
audience:. A tlme schedule for disseminating and the designation of

' a person responsible for implementing the plan would also be useful.
Assistance irn developing the dissemination design can be obtained
from the Division of Editorial and Communichti®n Services.

-
. -
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N &+ Subjects. There are)many subjects available for disseminaTiJE in a
= . program. The most common - though not necessarjly the best for a
@ program - are the program design, specific activities, public parti-
cipation, and evaluation findings. +In the é€arly stages of program
implementation, it is important fo let people know of the program's
existence, its goals and objectives, and its planned activities.
Later on, the students' igpériences (erg., field trips, working wigh
computers) and the contributions of parents and community members cap
be described, to let people know that the program is operating. As
evaluation findings become available, these can be disseminated, pre-
ferably in a way that will stimulafe responses to the program.

.

4
¢

‘
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Audiences and Methods? There are seven major ‘audiences #or dissemina-
tion, each of which can be reached through several methods:

.

Parents: meetings, conferences, letters, telephone
calls, fliers, newsletters

Community: fliers, newslgffers, commﬂnify papers,
presentations at meetings . . -

~ Sehoot staff: newsief?@rs, inservice and staff

meetings, visifs to program - ‘)
", Administrators: Ieports, meeTings, visits 4
Funding agency: _reports, samples of dissemination.materials

OQutfside educators: mewsdelters, reports, johrnal'arTicles,
- presentations at conferences, vidits

General public: local news media.. . ' . .

Considerations. A primary consideration in all dissemination efforts
is the need to tailor the cortent, format, and language to the audi-
ence. Little is accomplished by inundating parents and communi#®y
members with a vas® quantity of evaluation statistics, buried in
- educational ferminology. It is bettér to summarize and simplify .the
- -: evaluation findings into.terms that dre ac8urate and yet understand-
- able. Schools in communities with substantial numbers @f residents
=~ speaking languages other than English would be well advjsed to dis-
seminate materials in those languages as well.

s

. l’l-i"\llva EECIL

*,
Good dissemination is usually characterized by six qualifties: *

Clarity - The information is precisely stated-

s —_— to reach a specific audience. ,

- e 4

= Validity - : _ The information presents an accurate
" description of the program.

Pervasiveness - ' The information reaches all of Mhe
- ’ intended audience. .

s «.‘WJ
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Impact - The information brings about a.

reaction from the intended audience.
t .

Timel iness = The information is disseminated at
the most opportune time.

. IR
Practicality - The information,is presented in a .

form best suited to the audience and

the scope of the subject.
TAZISUdgeT section is where the proposed program is translated into
cos A well-planned budget will insure that the financial support

WM&M}M Y

requested will be adequate to carry out the goals of the project. |t
is one way to review the entire proposal, and is the mosT bmporTanT

way of Judgung its cosf‘iiigcflveness

\)

.

e R

tmpact. Although it is usually the last section written (except for
the abstract), the budget's impact is felt’ throughout the prOposal
and, indeed, throughout the program planning. |f application is
being. made to a particular source of funding, the proposed budget
should be consistent with the available funds and the likely levels
of funding. This mdy necessitate a modification of the.program desfgn.
However, a proposed program sfould not be arbitrarily cut up to fit
the available funds. It.is _important that the integrity of the pro-
gram design be maintained, and-if #his cannot be done for a particular
funding source, perhaps a different source should be found. One of
tie functions of the Department of Government Funded Programs is to
seek appropriate funding sourcés for proposed programs. .

1]

[

A
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Development. * A good rule to “follow in developnng a budget is to work
through the narrative of the proposal to identify activitles and esti-
mate the cost of each item. Every item in the budget should be ex-
plained in the narrative and, conversely, all finantial items.in the
narrative should be included in the budgeT For imstance, if a pro-
gram requires that students visit museums, then the cost of bus
transportation should be included in the budget. A close examination
of the procedures section should be helpful in deTermiQihg the budget.

The budget is really an estimate ¢f the costs of a program. |t will
not be possible to know in advance the exact cost of certain items,
and their costs will be determined after the program is funded. Thé
spec1f|€ staff members will also be chosen after funding, and their .
exact salaries, as determined by their pIacemenT on the school sys=-
tem's salary schedule, will only be known at that time. Consequently,
the costs of these items must bé estimated.

Budgef jtems should be stated in unit costs, rather than aggregate
costs. For exampleww if textbooks for 2,000 students are nheeded, and

/‘m
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these cost $5.30 each} the bidget eng/; shoyld read, "Textbooks atf
$5.30 each x 2,000 students = $10,600." In listing pecsonfel, the

monthly rate and the number ‘of months should be included, tThug:
"Teachers - 2 @ $1,225 mogth x 9.25 months 5 $22,662.50. " Describ-
ing budget items in this fmanner, instead of S|mply ‘saying "™Textbopks
$10,600 or "Teachers - $22,662.50," provides a cledrer picture of
how costs will be incurred.

- / ,

should be given for the entire tategory. This enables a reader to
see the proportion of the funds requested to be expended in certain
cost areas and will aid in determining the gost effectiveness of the
proposed program. Typjcal cost categories ate Professional Personnel,
Civil Service Persongg%, Staff Development, Contracted and Consultant
Services, Staff Trandportation, Pupil Transportation, Nontextual
Materials, Instruction Materials, Food, Fixed Charges (pension, - insur-
ances, rent, and uT”IuTies) Capital Expenditures, Supplies, and
Rental of Equlpmenf

Certain budget -items involve great costs and dozens of specific units.
I+ would be awkwargd to inglude a long list of specific items«in the
body~¥of the budget. In such cases, [ist the general item in the body
of the budget and refer the reader to an attached list of “specifics.

—
In developing the budget, proposal writers should note those items
which will be contributed by-the school "district, either as -part of

its obliga¥ions to each student (maintenance of efforT) or in addi-
tion. This particularly ingiudes in-kind contributions, for instance,
spate of staff time. The department's Division of Administrative
Services can be contacted for information on budgeting procedures,
approximate costs of specific items,”and other financial matters.

These seven sections are found in most proposals, sometimes in a dif-

ferent sequence or under different headings. Occasionally, a funding -

agency will request other information, for instance, on the involve-
ment of the community in planning and operating the program, or -on
The participation of private, nonprofit schoots. When a decision is
made to submit™o a particular funding agency; ?he’proposal can be
revised to fit its guidelines. .

Frequenf 'mention has been made in this discussion of the decision to
apply to a particular funding agency. It may be-helpful to“clarify
this point somewhat. One purpose of Yhe Department of Government
Funded Programs is to help schools obtain funding for gupplementary

“educational programs. [|f a school has identified needs thatcan be
~met only by a government-funded progrgm, thesprogram should be devel-.

oped and the proposal written, even-though a potential source of
funds has not been selected. This proposal can be submitted to the
Board of Education to approve for submission to—funding sources. If
approved by the board, the deparTmenT can then seek a source of fund ¥’
ing for the proposed program.

Y : ,
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i}g_ﬁudgef items 4hould be grouped in broad categories, and a'total cost -
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CONCLUSION-
AFTER THE PROPOSAL
SWRTIEN

[
This discussion has been concerned primarily with the process and
problems of deweloping a supplementary edQ ational program proposal
for submission +to government and private #§éncies. Once a proposal
has been wriften, the school community's work is largely finished.
Thé proposal’, however, must ga through several administrative steps
before it reaches a funding agency for its consideration. |t may
.be of interest to describe these steps as ,jhey usually occur.

'

The principal of the school submits the proposal to his district
superintendent, who, if he approves it, forwards it to the area
associate superinTendenT | f the proposal has been developed in —
conjunction with any central office departments, for instance Cur-
riculum or Pupil Personnel Services and Special Education, it is also
submitted to them for signoff.

v
. ¢

Once all the necessary signatures have been received, the proposal is .
submitted Yo the Department of Government Funded Programs, wheré 1T
is prepared for submission to the Board of Education. *

The department sets up a committee to review the proposal. The purpose

of this committee is to provide the proposal writers with suggestions on}

possiblg improvements that can be made in the document. |t does not
dictate changes that must be made. The proposal writers decide what
changes, if any, they wish to make as a result of this review.

4
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I'f major substantive changes are made in the proposal.by the writers,
"signatures must again be obtained from the concerned administrators
and departments. Otherwise, the propoqal is sent to the Division of
Editorial and Communication Services, where it is sdited to conform
to-agency guidelines amd formdt, if av;ilable; and the usage of the
English language. The editors do not make changes in the content of
the document. |f they detect discrepencies, the proposal writers are
contacted and the probfem discussed. On&e editing is complete, the
division arrang;EEXor final typing and duplication, and distributes
the requisite numper of copies to the appropriate people.

.During the editing period, the Department of Research and Evaluation
will review the abjectives, evaluation design, and other technical
aspects of the proposal. Any questions they raise are referred to
the proposai-writers. Staff of this department will‘rmﬂp the writers
to solve problems in these technical areas, if requested.-

Simultaneously, the Divigion of Administrative Services will prepare
a line item budget, basei\oh the budget "included *in the proposal. - -
g \

Before -being submitted to & fundingssource, the proposal must be
approved by the Board of Education. This requires a board report,
written by the proposal ‘writers and signed by the school principal,
disfrict and associate superyntendents, and all departments involved
in preparing the proposal. (Information on preparing a board report
can be obtained from the Division of Editortal Services.). Once the
proposa
to a fuhding agency. - ‘ , .
» . o
This, briefty, is the process of proposal development; long, sometimes
compiicated, occasionally difficult, but - it Is hoped - ultimately
satisfying and rewarding, especially for the children of* the schools.

*
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is approved by the Board of Education, it can be submitted -
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- GLOSSARY RTIN

2\
ABSTRACT - A summary of the essential poanTs in a proposal; usually
a8 concise sTaTemenT of the goals, neceds, and’ procedures

ACHIEVEMENT - In educaflon the quanTITy and quality ot a sTudenT'
— work; usually |nd|ca+es what will be, or hag been, gained.

ACTIVITY-- An organized sequence of procedures and actions intended
to induce a specified change ‘in perf&Fmance. In special educational
programs, an activity is usually reglated to a specific obJec+|Ve g
ADAPTIVE - A type of program that uses an earlier program as-a model,
modifying the program design to suit local needs and conditions.

APPLICATION - The legal document requesting assdstance from a.funding
agency. |t contains all the required ipfonma+ion. Although some-
times used interchangeably with proposal, iTs meaning is more Iimifed.

*J
ASSESS - To determine, especially by obJecTnve means; used partici-
larly in referenc/e to needs. - ‘ - ,&V

—COMMUNITY =~ .I'n fﬁe broad sense, a group of people in a given geograph-
ical area or field of endeavor with common interests. ’In education,
usually referSJgp +he people in &, school's_ éTTendance area; regardiess
of whether or .not they hdve chirdren attending the school. (See

’Schooll Community. ) , - -~

CRITERION- REFEREN&ED - A method of measuring educational progress
ﬁfhrough the use of established criteria of.mastery. Students' prog-
ress is fompared to their own previous attainments rather than to the
attainments of other students. (See Norm-Referenc d.)

*

-
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" DATA - Factual information used as & baszg,for reasoning, discussion,

* calculation, or planning. Freguently, a distinction, is made between

..

“the sampl

objective Wata - information derived from precise measurement and _
statistics - and subjective data - nnformaflon drawn from surveys of
opinions, suggestions, or Gomments. 1 ot

DIAGNOSTIC TEST - A test designed to determine the specific k:t?ﬂgg
deficiencies or shortgomings.of a student, used as a basis‘foq?pe-
veloping a corrective course of study. g T

L . :
DJSPARITY - The gap_ between desired or anticipated achl ¥ and
actual achievement.” Used primarily in cases where‘the fctual is less
than the desired achievement. N ’

- .

DISSEMINATION - The process of presenting selected |nforma+|on to a

predetermined. audience for a specific purpose.
-

DISSEMINATION DESIGN - A plan for. dlssemunafung, deTallnng the pur-

poses, audlence information, and methods to be used.
]

&

EVALUATION - The process of determintn “the resuITs of spBle:c pro-

gram or.activity. Evaluation‘aiims to deXermine the degree of effec-
tiveness of the various parts of.a program. irﬁ

EVALUATION DE§!GN - A plan for performing an evaFUaTion.
EXEMPLARY - A type of program that serves Las a .model fondpfhers, a
demonstration program

] “ - ,
FUNDING AGENCY » A governmenTaJ\HeparTmenT agengy, or office, or a
pr|va+e»fouhda+|on that selects proposals and is auThorlzed o pro-

’ vude tlnds for lmplemenTaflon -

- GOAL - The knowledge, ability,, or‘values thatf studendd strould aTTa:n,
that which®a school aims to acgompllsh .
‘ - ?

GRADE EQUIVALENT - A‘manner of expressing the results attained on a
sfandardized test. A grade equivalent indicates The:gcade level, in
years and gponths, for whicl a given score was the average score of -

‘;roup used to sTa.ndar‘dize the test. -
GUIDELINES - The redhiremen+5 recommenda+|oﬁs and stggestidns of a
funding agency for “applications for assistance; do noT have the force

of law. (Seé Regulations.)

. )

INDIVIDUALIZED INSTRUCTION - A meThod of using classrdom personnel,
materials; and Tlme to meet the particular-nteds of each student.
It s not a TuTorlal relationship between teacher and student, but
a personallzed programming of |ns+ruc+|onal activities.

4<
IN-KIND CONTRIBUTIONS - The nonmonetary conTr:buTsons (e.g., space,
uti@ities) of the school district to a supplementary program, in

~
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addMjon to the district's legal obligation To each studént. Not to ‘! g
‘ . be confused with malnTenance of effort. -
f— - INNOVATIVE - A tyPe of program that offers a_new, deferen+ squTLon )

to an educaYlonaI problem - ‘
~ MAINTENANCE OF EFFORT - The obllgaflon of the school district to pro-
vide each- child with the same amount of financial support that he ‘e
would be entitled to- in a regular program. A supplemenfary program’
s in addition to The maintenance of effort.- -
P »
NEEQ - That which is requlred to overcome a d|Spar|+y in achtevement
or to solve a problem.
" NEEDS ASSESSMENT - The idenTifiiaTion of educational prablems and
their causes, and the determination of how they can be solved.
% ,

-

NORM - The midpoint in the full range of scores achieved the sample
“population-on a standardized test. It is the average store obtalned
' - by the norim group students. ‘ - \ )

+ NORM GROUP - A" carefully selected representative sample (either Iocal
or national) of students that take a test; the results are usedggo
determine the norms for the test. This .process is known as standardi-e

. zaTlon . . .

NORM- REFERENCED - A methsd of measuRing educaTloa‘l progress by com-
paring a student's score on a standardized test with the sclres -
achieved by the norm group. This méthod measures students' achieve-

o ments agéinsf that of oTher sTudénTs (See Criterlon-Referenced.)

i’ - '

OBJECTIVE - A statement of the ohse'able or measurable change in be-

havior-that is expected to result from the ﬂmglemenfaflon of & speci-
A Y

“fic acﬂv%‘ : ‘ - | - \
PERCBQTILE RANK - [he percent of norm group students who scored at or
(jﬁ below a particular score on a standargized test. [t is not thg, per-
7 cent of qUesflons a pupll Aanswers correctly. Separate percentule )
. ranks are nofmal ly developed for each grade and for a particular time
. of year -y - N
-

-~

PROCEDURE - The way in which a program is organized in order to achleve;
an ObJeCTIVB (See c+|v1+y )

h 1

s . * “'-:I;;-‘ '."'.
PROGRAM - An' organlzed seEJes of acT|v1+|es deS|gned to achieve a par- o
+1cular geal. lnteduca’lon, refers to the curriculum and relafed

M ¢
< ac+|Vlfles (See Pro|ec+ )’

o : -

o PROGRAM BUDGET - An [temized sTaTemenT of the necessary program costg

~e

N PROGRAM, SUPPLEMENTARY - A program which is provided Tn adlelon TOﬁ
noT insiead of, a regular educa:lonal program. -
> . §-. - _ —
3 « 3 &
N o . . '*
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.PROJE@T -'A specific plan’fo achieve a detinite objective. Unlike

a program, agproject has a clegr terminal polnT once the objective:
is achieved, the project ends. , S

PROPOSAL - A design for an .educational proéram or project intended
for' submission to a funding agency. A proposal may sgrve as an
application for fundlhg, or may, be |ncluded in an appllcaflon.

" PROPOSA DEVELOPMENT - The three- ~stage process of ‘assessing needs,
planningd”a program or project, and writing a proposal. -

W

REGULATIONS - The Iegaf rules established by the governmenTal agency
, To implement a Ieg:sla¢|ve act, \

E} -
SCHOOL COMMUKITY - The individuals'and groups interested in a schook:
includes the schogl's administrators, teachers, ‘ana other staff; stu-

denTs, parents of students in the school; members of school an® com- -
. - #unity organizakions; and interested residents in the school's ‘
attendance area. (See CommunnTy ) »

.STANDARDS OF ACHIEVEMENT - The criteria for de}ermiﬂlng if a goal has .
been reached.

‘

STANINE - A \Eore .on a nine-unit-scale, wu+h 9 as hlghes? 5 as aVer-
age and |, aitlowesi The distribution of test results is divyided' = . -
into Aine approximately equal sectipns. | : '

«
.

SUPPLANTING - In spécial educdtional’ programs, the use of supplemen- .
tary funds. to meet the school qiffric?’s tegal opligafiohs to its 4 °
students. (See Pnggfami Supplemenfary ) Ve .

TARGET - The group of #tudents, staff, schools, or educaTionéI fields
that ‘are |den+1f|ed for supplemenTary asals+ancen ‘
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INSERVICE
- TRAINING

ER

O

Aruitoxt provided by Eic:

-

.

This material offers an opportunity for a practical ‘review

quence of events involved-in developing a proposal.

’

.

It

is

when completed, will

- 0 PACKET

of the se-
intended
result

neither ag a test nor as a form that,
proposal. It is, rather, an lnStructldhal aid that can be
viduals or by groups in workshdps or inservice meetings.
Several items requnre information that may not be readily available.
those instances,
fieient. The purpose of this material is simply ‘to familiarize the
reader with the process of proposa] development.

&

in a
used by indi-

In

3 reasonable estimate or an educated guess will be suf-




1 THE NEEDS. ASSESSMENT

1,z Li%t five or six possible goals for the students in your school.

. . . ‘ {
what groups in your school community would you ask to rate theée,*
goals?,

\ .
What methods could yau best use to have the goals rated?

»

v, - . °

s . [‘;339 e ~
, ¢ g

~ .
N g

’

Rearrange §our list of goals in what you think might be a likely
priority”order, based on the ratings of the various groups.

n
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- Using your first-ranked goal, write a specific standard of
\ 2 achievement. .
' &
Y
- w
P .
. Y
AN .
‘a
» . T
&
1.3 What are some specific®‘sources of data for determining the stu-
2 . dents' current state-of 3chievement, for wour first priority goal?
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’ '} N . .4 . . e
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N Using this data, make an estimate of the students' current
’ ‘ achievement., . '
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Aruitoxt provided by Eic:

cufren§

[ 4

1.

@

List as many likely cause

s as possié\eﬂfor this disparity,

’

. 9
1.4 What is ‘the existing disparity between desired .achievement an
achiévement?

1.5 Select two causes from your list and state a specific need for

v

o
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Aruitoxt provided by Eic:

1.6 Recapitulate by listing your -- ' ;
- ' ’ '

. Priority Goal N

Standard of Achievemént . ‘

4
| J * B
Current Achievement -
-

Degree of Disparity

' \
: Cause of Disparity
‘ -—
1
Statement of Need
‘ » g .

I3

What actions would be ned%ssary to meet these needs with local
resources? N

&




- *

. t

2 PLANN!NC—} A §PECIAL PROGRAM \

- . Lo

-

- 2.1 ldentify.ihe'groups in yout school community that you believe
should participate in planning your project.

2.2 State two or L&ree preliminary objectives for meeting your need.
" : * :
i

2.3 Identify the category or categories’ (pp. 16-17) in which your pro-
gram is most likely to fit.
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2.5 What activity or activities will meet your target need?

1

Y

2.6 laentify all staff needed to implement your activities.

will be supplementary?

.

Which

LY




’

For one of the supplementary positions, indicate the duties and
minimum qualifications. .

—

e

.7

2.7 Select one program activity, and iridicate the several time factors-
¥ . discussed on pp. 18-19. -

- L4

What.methods of grouping target students should be used for your
activity?
3

B

ERI

Aruitoxt provided by Eic:




. . . ,

2.8 What special features are required for your program (shops, access,

‘ ventilation, location, plumbing or lighting facilities, furniture,
etc.)? :

.




e
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i

List any particular equipment

What instruction materials.are required for your program?

—

4 . >
\

. ) -~ -
2.9 Who should run your program?
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Aruitoxt provided by Eic:

Does your program meet the three basic requirements for 'government
funded activities described in section 2.27

a

). * —
1 ’ a - » ’
- If not, what changes could you make to meet the requirements? ‘
. -
¢ rd
., -
A}

. ) ’ ‘
B - - - /

. ~ .
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3.1 "Write the abstract last:. . ’
. ’ \
3.2 Write a statement of need for your prog}am, as developed above,
. * that includes: ' - -
. ldentified problem and cause -. , )
. Methods used to identify the problem - -
. Pertinent data . ‘ . .
. Statement of need . .
. Reason for giving ghis priority. -
This should be based upon your work for sectioqg 1.2-1.6. Any
Q information you do not have for: this exercisesshould be invented, -
N to reflect the kinds of information you would have for an actual
~~—" program. . . ~
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e 0 o IE.OY3 After referrlng to your preliminary obj‘ectlv (sectlon 2.2), . .
T PN “ write one specific performance/profict objective for your program. .
. . . . “ ‘
: - N - = N .’:,4/}
¢ . . ‘ h
= .’ 2 Y. . . ¢ . '
. s ¢ . N ' .«
b . o .
- ¢

- » > ' ; LI L “a ‘ '
4 _» . . N e . P
? |
L4 . .
r'd M o
SN ~ : . ( “»
T o
., " .. - F
- L} P , v‘ ' . Y . %
: = - ] |
S . N » i
.. ) . ) - _‘
., ~ . . 2 > . , ﬂ
f
- . . LY
2 X - . . . , [
K .
. . © .
< o - .
> . .
v v - - .
. v b \/' ° ’
- * - . # * ‘a’ N
N
* . - N . I
. €
; v ¥ . .
4 ‘ : 2'35 ~ / .

.
.

.'12‘ \\ . . - N < !

. . J¢® ~Does your objective contain -the folr essential elements. (p.,26)7
. . * » ‘
N ‘o w Is your obJectlve realistic? - .
. .
. - Is it substantial and comprehensive?
. L Jds it limited to ope area of behaviord ’ s .
STe o - Is it limited to one subject? ’ . j\ Al
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. . . Is thlS consistent with your standards of achaevement?
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'f.h— Describe briefly the procedure or a tiwif& }equired to achieve yodr'
obje®™ive.

s’ {

Test your procedpre hgalnst the questlons on” pp.-28-29. i you
need to make any changes in your procedure? What are, they ’

.
g
.

3. 5 For- your objective, .describe how you wi bl detérmine the partlcl-
h

pants achlevements. ake sure that your evaluation design con-
tains the 'six -essential parts (pp. 30-31).
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- - Is your evaludtion design formative or summative?
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. : , Will it measure achiewement of the objective?
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; | f your program is norm-referenced, rewrite your
.o evaluation design in criterion-referenced terms;
) referenced, rewrite .in norm-referenced terms.
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if criterion-
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, +3.6 For your program, list the likely subjects for dissemination --
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3.7 Using the'attachedlbudéet,sheet,~draw up a-.tentative Budgqt for
A your program. (Estimate:as necessary.)

. 1
L4 .
- -
P

® - . )
PN What is the total cost? N ;

- .
. .
. » . .
.
*
.- N .

A§§ume that your budget must be reducéd by 30 percent. What
v . ‘-specific modifications woulp you mdke in your program?
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4 3.1 ow write a one-paragraph abstract of your program.
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PROFESSTONAL PERSONNEL

. ! -
No. Title Salary/Year
i . , _
/ > * -
. - 7 . .
- o
- 7 ’ . Total Annual Salaries
CAREER SERVICES PERSONNEL - 4
No. el Title Satary/Year
' N
T
. Total Annual Salari‘es :
INSERVICE TRAINING, EXTENDED DAY . (indicate one)
, No. hrs./ Rate/hr, .
No. Title days/wks, day/wk. -
s —~auh
*
v R ; Total
' CONTRACTED AND CONSULTANT SERVICES '
Type Rate _»
[ . B * ‘. .
. v . Tetal
, . "\
INSTRUCT 10N MATERFALS i o ¢ .
No. of Pupils 7 «Rate \)
Textual. -
Nontextual: - . .
N . R Total
RENT AL - © '
No, of Units Rate/Unit i ,
Space .
~ £quipment
s & Total
PUPIL TRANSPORTATION ' ! N
No. of Pupils or No. of Buses Rate
o . * Total
FOOD . _ . L ) -
. No. of Days No. of Pupils Rate/Pup:i .
Breakfast - F’
Lunch . : ‘ hl -
Snacks - - : ‘ L .
! - .. , Total
AUTOMOBILE RE IMBURSEMENT .
No. . . Titie ° . Rate ¥
. 7 ' . ' ~
- - ‘(
) ] - . ) “ " Total
SUPPLJES ' / L,
. ¢ ' I/ﬂ ’ ’TO[B'
© OTHER . . ;.
1 x L]
~ , T4 » i
FE— = ; T
- 7
. - . Total. s
| ; ' ) L ' GRAND TOTAL
o - o - -

E




